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SCHOOL NEEDS ASSESSMENT DATA

D OGRAP DATA
Grade Levels
LJa O
School-wide Klnder:'garta Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
Enrollment (from Oct 1
enroliment report) 444 75 59 41 50 44 37 37 37
Al: 312
A: 0
# Ethnicity (from Oct 1 B: 0
enroliment report) H: 6
PI: 0
W:
P;
# of LEP F
(from district) A
F:

Average daily attendance
(from UPASS)

# of students that missed 10
or more days

Free/reduced lunch eligibility
(low income report)

Average class size reading
(from school records)

Average class size math
(from school records)

ELL Enrollment
Grade Enrollment 444 64 59
% ELL (see note below)

Note: The Native American Language Act: P.L. 101-477: In clinical exchanges with minority language children the techniques of acknowledging, expanding, and
elaborating the child’s utterances are vital elements of not only delivering instruction, but assessing mastery of content. The implied respect and value of the
language of the child is critical to her concept of self and to the therapeutic endeavor. The importance of respect for tribal languages was affirmed by Public Lay
PL 101-477, The Native American Language Act, which establishes as the policy of the United States the preservation, protection, and promotion of the rights of
Native Americans to use, practice, and develop Native American languages. The law acknowledges that the traditional languages of native American are an
integral part of their cultures and identities and that the continuation of their languages is vital to the preservation of our nations’ indigenous cultures.. Section
102(6) of the Act states that “there is convincing evidence that student achievement, community pride, and educational opportunity are clearly and directly tied to
respect for and support of the first language of the child. For American Indian children, their first language may be the ancestral tribal language or the Indian
English dialect. 2. Many formal testing tools and procedures lack linguistic realism and create a situation that requires test behavior and artificial language use; the
testing format and responses required are inflexible and unlike real communication. This is especially problematic in the assessment of American Indian children
because of the differences in home/school learning and performance styles. American Indian children prefer to observe an activity repeatedly before attempting
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performance. When confronted with a formal testing situation where minimal trials are permitted and instances of observing another perform the task are rare or
nonexistent the child may find himself in a stressful situation.

From Communication disorders in Multicultural Populations by Dr. Dolores E. Battle: American Indian cultures: A Lesson in Diversity. The fabric of culture is an
intricate weave. Changing a basic fiber such as a belief or a language will create a change in the overall design. The “Dilemma.” A basic dilemma exists with
regard to providing speech-language (and arguably ELL) services to American Indian populations. American Indian parents are confused and concerned as to
how best to prepare their children to succeed in the school system while maintaining cultural and linguistic integrity within the tribe and community. Speech-
language pathologists have indicated a lack of confidence in their ability to serve minority populations. Appropriate instruments, materials specific to American
Indian populations, and bilingual competence in the languages of American Indians are lacking. In addition, typical clinical approaches may not include factors
necessary to appropriately appraise dynamic language behaviors (ELL standard testing and questionnaires)

Adult-Child Interactions. In addition to child characteristics that may contribute to variations in caregiver-child interactions, variations in the type, amount, and
rhythm of maternal behaviors from different ethic groups haven documented. In a study comparing Hope, Caucasian, Navajo, and African-American mothers,
Navajo mothers demonstrated les attentiveness to infants, less reciprocal vocalization, fewer varieties of attention-getting behaviors, and fewer mutual gaze
events. Within high context cultures (Native Americans), much of the learning occurs through observations, compared to the emphasis on verbal transmission of
low-context cultures. Since the emphasis is on learning through observations, attention to spoken works may be reduced and extremely bverbal behavior in Native
American children may not be encouraged or reinforced. Early experiences and adult-child interactions affect later speech-language performance, the
appropriateness of normative observational and developmental scales.

The Warm Springs Experience: Adult-child interactions is the focus Dr. Susan Philips's longitudinal study of children from the Warm Springs Indian reservation in
central Oregon. The inquiry deals with verbal and nonverbal interactions styles underpinning early language learning of Indian children and their later language
behaviors in the classroom. The conclusions are that Warm Springs children are taught in their preschool years to communicate and attend to communicative acts
in ways different from those of Caucasian middle-class children. Moreover, these differences make it difficult for Warm Springs children to comprehend verbal
communications and interact apOpropriately in the classroom. Dr. Philips's subjects, like many American Indian children, tend to perform more poorly than their
Caucasian agemates on achievement tests—their poorest performance being in the area of language.

According to Dr. Philips, American Indian children differ from non-Indian children in their use of the auditory and verbal channels of communication. She
documents differences in the Indian children’s classroom participant in turn-taking behaviors, topic maintenance and shift of topics, attention-getting behaviors, and
behaviors that signal attention. Phillips contends that these differences have their inception in the day-to-day interactions of the community.

Early Communicative Acts: Philips observes that while older members of the tribe talk to the infant, they rarely attempt to elicit sounds or words from babies and do
not engage in reciprocal verbal exchanges with infants. They appear less likely to interpret the child’s vocalizations as meaningful or to respond to them. This lack
of perceived intentionality has been reported as a factor influencing early language intedraction patterns.

Classroom Participant Structure: Indian children talked less than their Caucasian peers in official classroom interactions, exhibited a greater frequency of
inappropriate responses; they asked questions regarding teacher instructions more frequently, and they asked peers to clarify what the teacher said. In addition,
Philips documented other culturally specific behaviors related to communicative interactions.

Summary: “reservation life-styles, language use characteristics in the home, early child-caregiver interactions, and early learning experiences all suggests that
American Indian children learn and demonstrate their learning in ways that differ from those expected in the mainstream American prefer group. The syntactic
characteristics of Indian English might be misinterpreted as disordered production of the standard, formal English. Using USOE standard testing measurements
such as the Speech-Ease Screener, OWLS, PPVT and the ELL assessment, between 80% - 100% of the incoming Native American children qualify as language
deficient. President Barack Obama'’s position statement concerning Native Americans reestablishes the need for increased help for our Native American children,
not reduced support as currently practiced.
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BARACK OBAMA’S PRINCIPLES FOR STRONGER TRIBAL COMMUNITIES 09
“Perhaps more than anyone else, the Native American community faces huge challenges that have been ignored by Washington for too long. It is time to
empower Native Americans in the development of the national policy agenda.” Barack Obama
The hundreds of Indian tribes in America face a unique set of challenges. Issues like sovereignty, health care, and education—issues that are central to
tribes’ future prosperity and embedded in the federal government’s responsibility—are often neglected. Barack Obama is

EDUCATION: Education is the key to improving the lives of Native Americans and empowering tribal nations to build a better future. Educational
policies in the 1970s attempted to reverse past federal policies aimed at eradicating Native American languages and cultures, but Native Americans still
suffer from some of the lowest high school graduation and college matriculation rates in the nation. We must continue to honor our obligations to Native
Americans by providing tribes with the educational resources promised by treaty and federal law.

COMMUNITIES

Indian Language Education: Tribes are struggling to preserve their languages. It is estimated that by 2050 only 20 of the over 500 Native languages once
spoken will remain. Research shows that instruction in tribal language increases Native American academic performance in other areas like math and
science. Barack Obama supports funding for Native language immersion and preservation programs.

No Child Left Behind: The goal of the No Child Left Behind Act is the right one — ensuring that all children meet high education standards — but the law
has significant flaws that need to be addressed, including in Indian Country. Unfulfilled promises, ineffective implementation, and shortcomings in the
design of the law itself have created countless obstacles for tribal educators. Barack Obama would fund No Child Left Behind and reform the law to better
incorporate Title VI, the law’s Indian, Hawaiian, and Alaskan education provision. Obama’s plan would provide greater flexibility in integrating Native
languages, cultures, and communities into school programs in a manner consistent with principles of tribal sovereignty.

Early Childhood Education: Rescarch shows that half of low-income children start school up to two years behind their peers in preschool skills and that
these early achievement gaps continue throughout elementary school. Barack Obama supports increasing funding for the Head Start program, including the
American Indian and Alaska Native Head Start Programs, to provide American Indian preschool children with critically important learning skills. He also
appreciates the role of parental involvement in the success of Head Start and has called on states to replicate the Illinois model of Preschool for All. Tribes








































































































































































































